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”The gnal of the NDN is to enable ‘wide-
“ spread adpptions of proven programs rather
‘than simply dlssgn;lnaﬂng lhfnrmaﬂan re-
gardlng thgsg programs. C
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This publlgat!an ls a CQ baraﬂue effart by the ;if '
. participants in and su ;f rters aftl;le U.S. Office of
" ~'Bduchtion’s National Pt fusiqn Network (NDN), ,
"¢ TheDivision of Edut tional Replication; USOE, -
pmuided the necessa y funds to make possible the ,
_ planning, writing; editlng production, and distri- -
bution of this ci ument But the real force behind
. ,thesepagesis the gmup of talented pmfgssianals i‘; 7
" mwhr: constitute the NDN Lkt

El

W F’lanning editing, and pmductinn were accom-
plished under a technical assfgtance contract ‘
“awarded by USOEAo the. ED,Materials/ Support '
Center at'theEar West Labqratary for Educational

evelapment San Francisca

.. “The Labﬂratary expresses lts thanks to thgse who L
' contributed to the develnpment of this publication — o
~ State Facilitators, Developer/Demonstrators,

" state and fe(\leral officials, and professional educa-
tors in schnol dfstricts all across;he nation.
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This pmjei:! has been SUEPE)HEE}‘! with federal funds
from the Department of Health, Education, and
Woelfare, U.5. Office of Edutall:m under contract
#300.-77-415. The contents of this publication do

not ncrcjmnly reflect the views or policies of the

U.5. Office of Education, or the Far West Labora-
ory for Educational Research and Development,

nor does mention oftrade names' commerclalpre. -
ducts; or organizations irnplyentjgr"ﬁmem by the
U.5. Government or the-Liaboratory. S
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INTRODUCTION

' Beckgreund for edeeatlnnal imprevement efforts. A

‘network of people offer!ng new alternatives. One way of

~ facilitating e'hange Enebling echeels to adopt new -

progrems

. WHAT IS THE'NDN? - ¥

‘Abrief history. How exemplary programs are identified.
'How programs are chosen. Hew school distriete edept NDN .

. programs.-

E.3

WHATJS DIFFERENT ABOUT THE NDN?

- The dlseemmetlon eoncept Why the NDN has succeeded

The importance of people of sharing Teeehers working
with teachers. : .

Il. RESULTS-

. The NDN helps echecls meet demands for improvement

and federal and state mandates. More than 7,000

. adoptions, Cost effectiveness Progrem variety Semple
’_’progrems :

. eHALLeNe_Es AHEAD

Increasingdemands. Increasing diversity. Cmrdiﬁetmg

. .dlseemmetmn efforts Stebilizmgfundmg Strengthemng :




. Wé can.heiptw;:a out of gy.igry thrg’é chilérem

e

k¥

| ”NDN affers pmgmms it dags not force them on
sr:haal dlstricts : :

~ Change is traumatic to rmost people — even when

they know itis necessary and may imprave their
lives.

Similarly, c;hangé is traumatic to schools.
Problems can be apparent, or not so apparent.

‘Teachers might have the uneasy feeling that they

are not reaching their students. Students might be
taking days off — unexcused —and not really be.
taking part when they are present, Admlnlstratcrs
might wonder how they can cope: providinginser- .
vice for already overworked teachers...helping

. parent advlsary cﬂuﬁcﬂs functian effec.tiuely

- time, lack of guidance, lack of staff s

capped thlldren be placed in regular tlasses
sbalancing'the budget

5

For schools, not only are problems plentiful butso:’

are obstacles to change: lack of money, lack of
pport, and an
nverabundance of ! things that mu t be dealt with

before any changes canbe made.’

But suppose an administrator be!ilzves something
".must be 8one —that a school needs a new currigu-
- lum, more teacher inservice ini reading, an
- improved climate in senior high, oraway to -

identify possible learning prohlems in kindergart;
ners? What is the next stepfor that admimstratpr?

Afewyears agai an admlnistrgtar might have had
to search alone for a solution. Even if one were
found, there was no guarantee that it would work.
Now, administrators who need an effective pro-
gram can turn to the National Diffusion Network. -

The National Diffusion Network, or NDN; is4
riationwide system of trained educators working

together in a sustained effort to help school dxs .

" tri¢ts adopt tested programs .

velnplngsﬂew Altemntlves

. i * N
One of the people in the NDN is Lucellle Werner, a
teacher who successfully developed aminimal-cost
o screen children for-learning pmblems
yenter school. The program also pro- -
Aces to young children during their first
critical yearsin school. As one example of what the
program canmean to children, Mrs, Werner says:

.'We can help.two.otit of every-three childrenwho *
- .are identified as having serious ﬁ\'ablems in

reading to become suscessful readers.”’

ngs Werner developed her prﬂgl‘am staftlng in

1971,"in a small, mostly rural area of Illinois. The

.$40O 000 cast was paid by the fe;leral govemment

- ._Educatiqn Act (ESEA) ¢

Approximately 300 schools are.now.using the p‘%’b-
gramin 31 states, and more thari 60,000 children
have been screened. It has been found to be effec-

tive with children who go to inner-city schools in

, Chicago as well és wlth mlgrant chijdreﬁ who

the pl:ngram t_hat itis being used in fwe Dther
. countries: Aystria, Germany, Norway, Sweden, *

and Switzerlandi v
* * 4

The program M[S Werner directs, know

" officially as “'Early Prevention of School Fallyre,”’
_ isonly one of more than 100 exemplary programs .

which the NDN makes available to schools. Known
as' Developet/Demanstfamrs

and school. Some help educators better organize
and manage their schools and work more effective-

* ly with parents and other citizens: Many ¢an be

used to help distriets meet current legislative man-
dates forminimum compgtency graduation re-
quirements, basic skills programs, and new -
approaches for idet tlfylng and serving handi-

; ' these programs
.- help youthto became mere responsible and
_ responsive to their families, friends, community,

I3

capped yauth All ave been revnewed and apprgved

4
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Facilitating Change - EESEES B - State Facilitators make piiblic and nonpubli¢
: - : I ' ' dlstrlcts aware of the NDN and the programsit
e .. offers. They work with districts In'determining
o ! : ¢ needs and matchlngtﬁem tothe alternaﬂues the .
Suppose a school district in Wyoming wantste =~ NDN offers. ‘ ‘ _—
adopt a program that was started in Maine? That e . £o
queatlan faced fEdEi‘ﬂl and state admlnlstratufs . Duane Webb of Colaradn isone thhE peaple Whﬁ
priof tothe start of the NDN when thére was no fll - servesasaState Facilitator. He says the NDN is
effective nationwidé system to traﬁs{erpragrams ’ _"working well In his state and ‘‘has'a tremendous
. andto pravlde theftotal service required tomake -~ . -+ amount of grass, roots credibility’’ for several - *
adoptions work. Transferrind an exemplary R ~ rpasons. *'NDN offers programs; it doesot force -
cgs gram ftom one|schobl to another in the same o . themon'school districts."” The amount ¢ follow-up
trict or state was difficult enﬁ:ugh without trying + provided to schiools that adopt a program also
Taenion tjna: siate that was far away, notto /. establishes credibility. Dr. Webbmakes sure that -
* mention trying to figure out dlfferent state requlre . he or one of his staff maintains contact withan .
ments guidellnesf and red tape. L F ’ adopting school forat least a year. *‘By emphasiz- .
‘ -'-i o . ingpersonal, Jong-term involvement of our staff,
TD ease transfer ﬁrablems and to assure effer;‘tive "~ weare assuring quality adoption,’’ he says. Arid lie
interstate movementof programs, the NDN | again , notes, '‘one successful adoptionsbreeds another.!’
_relled on people. ‘' State Facilitators'’ was the " Inthe Denver Public Schools, for examplé.— one
name glven to people charged with facilitating program was adopted, followed.by four others
?5“ adoptions within their state. They are loc ated in- . when it proved successful. Similarly, multiple
e almast every state, the District of Cnlumbia and ' adeptlons have occurred in. schmlsfln Adams .
the Virgin Islands. : N C " Couiityand CﬂlaradQSmlngs K
v ' ¢ . _ . .
The NDN Re spﬂnds tn Lm:al Needs. j
s, o Here's what Calvin M. ‘??ragier. Coloradd . Commissioner of ,
Education, has to say abaut NDN'’s impact on his state: ) =
- : ) “The Calarad@ State Fasihtatar‘ project has been a prime mover
s, - within our state in providing effective assistance to local school
. districts as they implement efforts. The Colorado State
Facilitator and the National Diffusion Network have been able to N
respond to the needs of local educators for improved reading,
. . mathematics, and early childhaod education programs with a - :

N variety afalternatmes Thereal key to the success of this project, ' .
though, has been the excellent .staff and trainers who have - ’ ’
worked r cooperatively with Colorado's 'school people in their

. local educational improvement efforts. The concept of providing 7
- alternatives and choices to teachers and administrators as they : ’
' work to improve education is one which is supported by the Colo- N
o rado Department of Education. The future of education relies S
- ~ heavily on theg ability ef educators to work more cooperatively at P
' Y alflevels afgfuemment We hope, as the state of Colorado seeks ‘o
to develop the capacity to provide effective technical assistance _ . '

and alternative ideas to local teachers and ddmmLstratars that

programs sm:h ds the National lefusianﬂetwnrk will’ continue to
be-involved.” = X AT - o




In Colorady; as Iri othar states, the NDN is helping
» admlnmratgﬂ respond to local policies and
' mdel state and federal legislative requirements.
“*The NDN is also carsying outthe intent of
. Congrass, which mandated in legislationsuch as
ESEA thatthe U.§, Office bf Education (USOE)
* *‘disseminate’’ programs or approaches that lead -
to improvement in education, The NDN,

The Natlnnul lefus!on Network (NDN) is different
things to diiferent pecple ’

It's been called: ‘ - .

- “Asignificant catalyst for sharing n_,athnaliy
what Has been learned in education.” A
* A down-to-earth, practical way of helping
people help each other — teachers with
' teachers; administrators with
administrators.”
"o - “Ashortcut for improving education for
) klds " L ’ -
¢ A ‘letter nfcredit en‘abling programs tt:x

move across state lines.
s An answer tothe Congressional rnandaté te

the U.S. Office of Education (USQE) to

disserninate results of federally funded .

education pmgfarns ‘

* . Ameans of enabling persgnnel in local
school districts fo become aware of many
effective programs and to select the one that

. bestfits their requirements.

ABrig:H!stnry

Duringthe 1950s and 1960s, the federal govern- -
ment assume that informationfind materials
produced by research would reach educatorsin

local districts via journals and other print media.

- Butone-way, limited communication was not so
fruitfulin prnmatlng change as was hoped. - }

With the passage of the Eleméntary and Secondary ™ -

Education Act (ESEA) in 1965, local districts could
apply for funds to develop new approaches to
improve-education in thenr own school settings.

B 1)

- ke e . o 1

‘administered by tha Division of gﬁﬂﬁaﬁaﬂal

. Replication ip USOE, does that and mote, Asa

nationwide system; It enables school districts iny
wiygre In the country to adopt at minimal cost an ~
effactive program developed under Title 1, Title 111,

- “or Title IV, ESEA,; Right to Réad; Follow Through;

Handlcupped Bilingual orotherfederaleduca-
tinnpmgrams K

ESEA also was l‘nstéuimental in strungfheﬁlﬂg state -

Hepartments of education, better attuning therﬁ to
. challgnge’s within theirstates. . "
Inthe garly 1970s, more and more states begnn
validating ‘‘exemplary’’ education programs that

" twere ¢emerging from federal and state f\mded .

initiativds. Severpl states set up systems to identify
_ thebest pragramgand make thzl‘h known to other .

districts within state bqundar}es These efforts..
came to a climax When state and federal officlals, .
working with programs funded under Title 11,

'ESEA, jointly agreed that appmmmately $9

. million available from flscal year 1974 discre-
tionary funds should beused to promote the dis-
semination of Exemplary prograrﬂs across state
lines. .

Thus, the idea of NDN wasborn Federal nfflc:ials
prorﬁated the NDN because of its potential to link,
via a nateawide network, school districts with -
" specific gducanv 2 problems to firograms in other
districts that had b 2n successfuljn SDlving those
_same problems. }\y

\
" L
i

How Exemplary Proé’rnms Areldentified -

ngj,ﬂentally with spansorship ofa natianal dis-

" play of promising educational programs in 1972, a
federal panel was app@inted to assure that any
wnuld be dll‘ECtEd tcn programs that cculd cffer
proof of effectiveness, The federal panel, named
the Dissemination Review Panel, y&s

~ evaluators and other experts from USOE, When
the Panel was expanded to include experts from

Y the National Institute of Education, it became

| known as the Joint Dissemination Revlew Panel.

?

s composed of



Bdsides functioning as an internal review
* mechanism for programp develaped with funds

~ from the Department of Health, Education and

Welfare's Education Division, the Péhel was saen'

. as & deregning meclianism for schools. In effect,

I'creens out less effegtive programs and

Jos #/passport for federal y developad pro-

" granis to become eligible for dissemination funds
awardéd ynder the NDN. The dissemination funds
alsoenable the Daveloper/Demonstrators of

.chdsen programsg to be adapted or adapted and

' moved across state lines, Federally developed
[programs ¢annot become eligible for federal
dissemifation funds until they are approved by the

' Joint Dls;emlnauan Ravlew Panel.

Hére'show the Phnel works. It's cumpﬂsed of 22
members, 1] eath from USOE and the Natjonal

Institute of Education. Panel merfibeys are chosen . -

* by agency heads for their ability to analyze the
effemveness of educational programs.

A program must meet certaln c:undlnons to be
deemed effective, The evidence of effectivaness
must be valid and reliable. Results must be of
sufficlent' magnitude to have educatfonal impor-
tance, and it should be pns-;ible to'reproducg both
the program and its positive effects at other sites.
However, expensive' large-scale studles are nwt
necessary to show ¢ffectiveness if there is
*‘common-sense’’ evidence that the program

®

_chused the favorable results. | s

The Panel members seek to answer questions suth
as the following: How well did children perform
after exposure to the NDN program? Are the gains |
' repgrted statistically significant? Are they large
enough tobe judged educationally important when
compared toother, ‘more typical school , '
' procedures? ; ) . / /

Once gainjhave been established and their statis-
" tical significance and educational importance |
verlf!ed the Panel decides if gains were the ’
specific result of the program. The aimis torule
tﬁhy other explanation of why changeoccurred
so the gain may be attributed selely tothe

program, I \\

+

Programs having purposes otherthan causing
gains in cegnitive achievement are judged by
different-criteria. However, the same logic applies.’

Effectiveness must be proved to the satisfactiongf | -

Panel members. An example, the Diversified
Educational Experience Program (Project DEEPY

of Wichita, Kansas, rnndarﬂlyvaulgﬂidgtudinutn
classes, and classes were randomly selected for
participation. Comparisons at the end of the school

* Ayeat showed 30 pecant fewar ab;em:a: anda 37

percent lower dropout rate for ‘students entglled in
DEEP when compared to the drapout rate for non:
enralled studenm

How NDN Programa Are Chosen

Programs deemed exemplary by the Joint Dissem-
ination Review Panel are eligible to become part of
the NDN. When they do, they are ¢alled %'Dévelﬂp
er/ Dannnstmtars .

- -~
Not all programs thaf dre validated by the Panel
are funded as Developer/Demonstratorsbecause

. of limited funding capacity ofthe NDN. Curr¢ntly,

199 programs have passed thq Panel. Of that
number, 109 were funded for the 1977-78 school
year as Developer/Detmonstrators. Patt of their
funds are used to help school districts adopt or
adapt. The unfunded programs can be adopted by -

_ othet school districts but expen3es ordinarily must

‘be borne by the adopting school.

Programs passing the Panel are chesen for funding
as NDN Developer/Demonstrators basedona
number of considerations Federal officials try to
flquap$ in spetific aﬁsas%d to respond tore-
quests from the field for different kinds of pro-
grams. C‘ﬂnsequently high-priority needs in
almost every state— reading, for example — are
well represented among Déveloper/Démonstra-
tors. Atthe same time, however, effective pro-

“grams that are aimed at limited and often unserved

segments of the school population are encouraged
to appear before the Panel and to compete for De-
veloper/Demonstrator funding.

.

One example of a high priority program serving a
limited segment of students is Seattle's *‘Program
for Children with Down’s Syndrome.'* It wasorigi-
pally developed for children from birth to age six,

+ with funding provided by the USOE's Bureau of

Education for the Handicapped. Having passed.

“the Panel, the program can be replicated, through
NDN auspices, for similar school-aged children in
other school districts.

- A . R . o
Federal officials also constder yeographic .
representation of similar programs important.

- Developer/ Demonstrators are currently lcrated in

36 states,
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How e Adogiion Process Works .

‘ Flﬂiml officiale I!Eﬂgﬁlﬂd at the inception of the

NDN that matching district needs with available,

-wffective ptograms would fiot be easy. The chal-

. Janges wirre rv

ny: dlﬂance time, tha different

otganizationa tures among local dlsmcm

. varyirigstate :dﬁcallaﬂlaw; guidelinks, and 3

priotities. [t was clear that Devéloper/Demongtra-
tots would need aisistance in movihg programs
across state lines, Consequently, the ideaof ' State

. Facilitators'* wattncelved.

' 'Slates wére encouraged tostart a State Facilitator

_ nonprofit agencies.

project. States that-were organized on a reglonal
basls — by regional cooperatives or education
service agencies - followed the same structurein
settipg up a State Facilitator project. Consequent
ly; though most states hava one persenor office
designated astheState Facilitator, eight states
havemultiple units

State Facilitatorsalso have different bases of oper
ation — state education agencies, local education
agencias, intermediate service agencies, and, ina

fow cases. Institutions of higher educ atian and
3

and theprogramsitoffers, Facilitators initially

To lﬁah}sduramr; qenerally awate of the NDN
may ke mass mailings of qeneral descriptive

- We Can *Short-Circult the Red Tﬂﬁf“

Kansas = the State

LR

materlals or talk with ¢ducators gathered at con-
ferencesor séminars. After determining the
genetal needs of the state’s edlcators, Facilitators
may arrange to hold'special NDN conferences,
bringing togethar progrsm Dgyslepers with school
personnal interested in adopting & particular kind
of program, In & state that is trying to Implameit
new legislation, the Facilitator may select projects

‘that best rneet tha requirements of the lagisiation./

An example would be a state with new legislatign
that 1s aimied at better serving handicapped
childreﬁ or that TEQU"EQ K 12 'rimdlng progmm;;

Infm mationon 8 specific prqgram they have heard
about. Whén that haipens, the State Facilitator
may arrange for all of the Interested districtsto
send reprasentatives toone place in the state to see
a demonstration of ch program.
Some Facilitators inittally spend much fime
working with district staffs to pinpoint speeific
needs and to find out what kind of program would
be most suitable for acfo;meﬂ Often, disttictahave
manyoptions fromwhich to chmsrThe NDN
offers, for example, a wide variety of approaches to
the early identification of learning problems.

Faced with such variety, districts often depend on
the help of the State Facilitators to compare pro-
gramfeatures More often than not, Facilitators
have firsthand knawledqge of the programs. having
viewsd them at the original demonstration site, or
having talked with the Developers

From the poing of view of a local guperintendent ’
Jim MeElroy of Hanston,

Pacilitutor helps school districts to ‘short clreult

the red tape we usually have to qo through wlth

state and federally funded  programs
“hy makind us aware of NDN ptograms and
the State Faoctlitator, s

adidy,

how we ean use them,
helping us te improve our scheol programs )

State Facilitators alse handle the logistics of adop
tionsasprograms are moved across the state or
across the country. The funds the Factlitator re

Jeelves fromthe NDNare usedtoease the straln on

Q

ERIC

Aruitoxt provided by Eic:

boththe Neveloper/Demon gtramiand the adpp-
ting schools. In readyinga school for adoption,

And he

‘ﬁh\t? FFacilitators are m\,rulved’frmn the ne s-d'a
Asserssment through the training (prnvldud by the
Developer /Demaonstrators) and the follow up
visitsand evaluation. State Facilitators: Divelop-
er/Dernonstrators, and adopting schools all share

in the cost of adoptions,

1)
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Often district tepresantatives want.to stterd s

demonstration prior 1o makirig a decision on
adopting b patticular program, This strategy
enables school petsonniel to question the Devel-
ﬁpcrft)lmnnﬂmﬁr abotit program goals and

0 . methods, evidence of effectiveness,
sts, and othe ppecific features. It provides an -
opportunity to jdge accurately whether the pro.
will indeed fit district needs and

-whather all lnwiyiﬂ willba able to work effectively.

3

Jlust as the methods used by Facilitators are

' “varled, s0too are preferences of local schpol

Q

ERIC

Aruitoxt provided by Eic:

districts. Some prefer to do their own needs
assessment and to become aware of many different
approaches before making adecision Insuch
cases, the services of tha Facilitator can be invaly
able in cutting through red tépe, in drawing up
agreements with.the Develaper/Demonnatrators, in
setting up demonstrations and training.

How Training and Support Are Provided

Akey component of the NDN's dissemination stra..

teqgy is matching districts with needs towffective
programs that can meet-those needs Hut fnhrﬁ‘.
about changes in school programs, more than in
formation is n;*mleg_hy school districts E:aﬁ!w
dissemination efforts have shown that all too often
information ahout new proqrams is filed and for
qotten The NDN <t ategy alts foor Devalopersofa
sllri’?i:ful prodramiter tram teachers and other 7
-am(f membersin !hp mlnpnnq =ehooly A
i ot R

When a sehool n[dif.[rm decides to make anadop
tion {that {8, toimplernentmajor components of an
exernplary program); twotypesof training usually-
are provided. (1) start-up training for the staff in
the adopting schonl ta prepare them for implemen
tation and (2) inservice or Implementation traihing
that r#vmwr‘ and expand= oninitial trainingand
he:l;m tailor the program tolocal nevds ‘

p : {
Npié&iiv H‘mhv\rﬂupm i||uq'\ 16to 24 hnlﬁl.uf
tfaminﬂln the pf(xjfamtn all staff l‘ﬁ?fﬁhs e g
f’ﬁjlﬂlﬂl‘iffﬂﬁ“’% teachers, aides) inshe adopiting
scliools An aupraqaufgu;ht hatirs of additional
rrmnniq is pn;vidmiaﬂ?r,jﬂm proyramhas huqun

lowations at th- adnphnci“%@t ',:\t tln De \.vfrs[n F
Dememstrator home site, aﬁad hﬂnéfraflﬁﬂ site.
atauniversity, or at some nthga' n%;mgallvnqrm d

upog location. Sﬂméumes when rnany dluﬂch or
* schools are adopting the same program, a training
ugslan wlill be held fot all at one Hme

T lscmefully planhcd th cover all details
!mry while providing support and assurahce.

Whﬂ is tralned and what is covered varies with the

program adnpk& Comiplex managethent And

organizational.programs u;uglly require training

fot all Involved school staff; other progrdms may
involve prlmnrily clasﬁmm tguchers
(xanprally the adnptiﬁg dhjricl may.obtain fmm

¢ the Developer specific matarials an curriculum and

*

onmanaging the program .In addition, Developers -

and adopting districts usually keep in touch by .
phone fullawlng the training sessions. Developers
Cand F ‘acilitators often cooperate in visiting sites
. OVEr estcndad perkoda to iron out ptoblema. to
assistin evaluation, and, particularly, to lend

-moral support An evaluation study of the NDN has
reported that moral support or enmuragement Is .
the most frequent pu fpﬂ%? for follow.up

- assistance :

The NDN has found it essential to provide this.
ongoing personalized assistance to assure thatan’
adoption takes root. Realfqllcally it takes two to
three yearsfor anew pmqrat‘n to be assimilated
into the curriculum and thecontinuing life of a
school If inforeseen problems arise after training
is completed: an experienced Developer/Pemon-
strator or State Facilitator can effectively help ad
just proqram operations '

- How i\domk;ﬁ Costs Are Pald

~Lack of furids has nofbroved a barrier to program

adoption. Adoption costs Are shared three ways -
by the State Facilitator, the Developer/Demon-
strator, and the adopting school, Any time that a
district starts a new program, the cost is high.and
much time is consumed : The NDN saves districts
both money and time. It offers.a wide variety of
fully developed, effective programs.

The kinds of costs a district may have to pay in
adopting an NDN program include: payment for
substitute teachers to manage the*r]ﬁq%eq of tgat’h
Cers who are rvwlwnq training, Lutrltulum materi-
alssuch as -,tmh 't workboukssand tlw costof ad:
munatmtnra time as thc-\,xlvarnahmn and help
;‘;fahngh fhp new prﬂqram In thelr schml Tfan

=
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spch P akdes, mm-ﬂmn they can by paid for with_
funds pm\vidlc_i to i:hml districts by Titles| and IV

' ol ESEA.:

" NDN d.l;ngmnien furids are used for two b:’oad

purposes: to make districts aware of the NDN and
" the programs It offers and to.assure uucca;aful
adoptions. State Facllitators and Developer/Dam-

onstrators generally commit acertain percentage’ o

_of their funds for each purpose: Both share somé

[}

* Congress has mandated in varlous federal aid-to. -

education programs that information on results be=
"'disseminated: "' Sothe copcept of dissemination
isnot new. However, educators at the local, state,
and national levelsay exphmly thatthe NDNis
different and is *;eltﬁ{q the pace for mher dis‘%gmi
nation efforts. Here's wlml thg' aresaying:

It's Like GM R

Frank Thompson, difecidr and démlapgr af the
ECOQS Training Institute in Yorktown:H
N.Y,, saysthe NDNhasan |rﬂﬁﬂﬂﬁlrt-5iml]ﬂﬂly to
General Motors —it is both a sales and servica
organization. [t not only helps school districts pick
out an appropriate program if they are in the mar
ket for one butfollows up once an adoption is
‘madle. The follow- Lipmclude%tmuhle shooting. -
assessing what adju%tments are needed after the
~break-in period. anda%slﬁ!inqatluplinq(hstrlctsin
evaluating the effegts of the program,

k‘-

i

s“'h Offers ‘*Quality'" Programs

*points out.

Q
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Marshall ‘Mhmin a %Pnlnr -ftaff member of
USOE "sDivision of Educational Rcﬁhcalmn who
helps monitor and coordinate NDN activities, says
the high quality of the exemplary programs avail-
able in the NDN appéals strongly to teachers and
administrators mationwide. *"These are ot just
hapha;ardlv termed exemplaty programs.' he
“Eachhas been cafefully evaluated by
the Joint Dissemination Review Panel. so quallfy
and effectweneas areassurec.”’ -

" program improvement,’

costs; such as travel expenses to bring Develop- .
er/Demonstrators to tralning sesslons or p state-

. wide conference at which NDN programs arefea-

t tured. State FacllitatoFs may pay partof the travel
expenses for those from a local districttotravel toa .
demonstration site, with the distri¢t picking upthe -

« balance. Developer/Demonstrators,.on the other

“hand, may use part of their dissemination funds to
refine necessary curriculum materialsaswellasto * -
cover staff time néededtotrain adopters,

s

People Make the Dlﬁérénce

John Emrick, formerly of Stariford Resean:h Insti: _
tute (SRI), who directed’an Evaluaﬂnn studyof the -
NDN, says that the NDN's two distinct categories

of change agents — Deuelapq/Demonstratﬂrs and” -
State Facilitators — represent-a new feature .

- cnmparedmcanventlonaldisseminationur X

diffusionsystems. He told a subcommittee of the
U.S. House of Remesentaﬂves in July 1977 that
the NDN’s effectiveness in helping schools im- =~ . @
prove is due to the enthusiasm and credibilityof .
the Developers and the coordinating strategy,
information role, and Judgmént of the Facilitators.
These characteristics give s¢hool districts confi- -

. dencé in committing themselves to adeptions, he
belmue _ Coe s

It’s a Wayef Sharing Information

Keeping up with all of the information generated in
our post-industrixtdge is very difficult, says John'
Hayman, Facilitator for the state of Alabama. The
NDN, he says, offers school districts an easy way to
share information about effective education
programs. : ‘4 o o

NDN's Goal: *'Program Improvement"’

**Unlike other d issemirlt ion efforts sponsored in
“recent years, the immediate goal of the NDN is
' says Lew Walker of
USOE's Divisiori of Educational Replication. *'To:



S . .
1 1

meet that goal, the N DN provides the support

’sewu:es negessary toassure salid lasting

The NDN Is "Cnst Effectlve

. Kenh Wright Facilltatm‘ fur the state of Washmg

ton, believes that the NDN saves money for adop-

.ting school districts, particularly in the current era

of declining enroliments and increasing demands
from parents, the public, and legislatures. He calls
the NDN a ‘‘ cost effective means of transferring

: effectwe pragrams between districts and between
- states.”’ '

=

Jean Narayanan whﬁ oversees NDN's outreach

- and support activities, believesthat the NDN

‘serves as a significant catalyst. Ac‘c:t:rdmg to Ms,
Narayana\ﬁ the impact of the NDN gces beyond

~ the transfer of a particular program. **Teachers

and administrators learn new ways to deliver and
organize instruction which they then apply to other
parts of the school program. They also develop a

“‘searching mentality,’ causing them to returnto

the; NDN as ézsaurce Df pmgr’ams to meet cher

, lem- solvmg that re,sults from’ mtu‘mmglmg con-

Q
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cerned educators from across the country.”’

-
=

It's Teachers Working with Teachers

**We like the NDN in our state because we can say
to local districts that the programs they can adopt
were actually developed a?“ﬂ tested by i;las'%mcxm
teachers in real situations With real kids, "' says
Charlene Stogsdill, the Wyoming State Facilitator.
“*Teachers are at ease in working with the teacher/
developer because they understand each other.
Theyask quEStanE when the Developercomesto
demonstrate a program, and they don’t feel that
somethingis being forced on them.™

(P

Changes Are Incremental’

) ‘Adapticns are rarély rﬁade ina shart pe’riad éf
time,’
agency tn the Massachuset{s State Eacilitator
project. ''Usually a few key teachers are imrclved
atfirst; others join in as they observe the adoption
working and their own commitment grows. Actual
implementatjon of moderately complex, substan-
tial change programs are thus gradual and 7
cumulative.” ‘

JF

‘Fhe NDN “*Follows Up”"

" What's worse than getting something new and

therx not having aﬁyang toturn to when it doesn't
NDNi" Says Ralph Parish, Kansas State Facilita-

“It follaws uptm adﬂptiﬂns — fo a yeaf fm‘ twa
tn feel that the program is thexrs and that they ve
worked out the problem.”’ This assistance eases
adc@pter; through periods of uncgrtainty during
actual |mﬁlém§r1;atu:xn

| &
Spirit

A difficult-to-describe but nevertheless major fac-
tor in the NDN's success is the enthusiasm or spirit

-of the people who get involved in the program—at

the local, state, and federal levels. Federal officials
who work with Developers and Facilitators say:
“It's difficult to explain the almost missionary zeal
and enthusiasm the Developers and Facilitators
have about the programs and what they are
doing.’” That this enthusiasm transfers from the
Developers and Facilitators to the adopting
districts is substantiated by data collected during
the Stanford Besearch Institute evaluation of the
NDN. .

13
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The accomplishments of the NDN can be measured
in several ways:

¢ |tsabllity to helplocal districts improve !,t,_heir
_programs.

. ts ability to help distrn:ts meet state and
federal requirements.

s The number and quality of adoptions.

& (Costeffectiveness, or return on the federal
investment.

lmprevemem ,

Increasingly, the public is demanding that schools’
improve their pregxems Endorsement of ' baek to
basics” and of minimum graduation requlfements
reflects concerns that schools are not so effective
asthey could be. State and federallegislators are
reacting to parent and community pressure by
forming stuay ee’mmittees by paseing rﬁhi%ﬂum

Jean Jt)hnsan

Staté and Federal Requirements

Stateand federal legislation now mandates complete

services for students who are handicapped. gifted

and talented, or non- English speaking, aswell as -

\continuing commitment to the needs of the dis-

advantaged. The legislation reflects a concern far

providing access to education for all persons.

0 Letter from a Teacher

“After only four short weeks of using Alphaphonics, I am
thrilled with tht interest, enthusiasm, and €agerness of my
children —to Say nothing of the interest and cooperation of
parents. I'm sorry that | did not hear of Alphaphonics earlier.
Afterd8years uf reading programs.which involved everything
hut“‘?ﬁmqu on my head, thé small amount we invested in
Alphuphumu ($36.06) gives my students and me everything
we need for an excellent learning experlence ’

Kindergarten Teacher
Kaiserslautern Dependent Scb

forsto judge school effectiveness by test scores.

In such a climate, NDN programs are in huge
demand. ‘' The most fantastic thing about the
NDN, ' says Lee Wickline, the chief federal
edministfater of the NDN ““isthat it meets
thern at leweest sehd pregramsthet were
(;!evelnped and are being used effectively in local
echeel districts.’

Data are now being collected from adopters of
NDN programs. Preliminary results indicate
substantial improvement has been made in school
pragrams. One example: Twenty-one schooldis-
tricts in seven states that adopted Project HOSTS
report impressive galns. Prior to using the pro-
gram, all students tested were reading below
grade level. After implementation-of HOSTS, stu-
dents at all grade levels made a mean gain of more
than one year in reading comprehension and vo-
cabulary in seven months’ time.

&

Implicit in the new legislation are these require-

mants: i

. thu} parents and other community members
be involved in education;

* that educators start as early as pes&.lble to
identify children’s learning problems;

e that schools find ways toensure that basic
skills are IE'EIT!Itd ' :
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* that schools provide remedial instruction to
students deficient in basic skills;

* that schools help all students learn to func-
tiori at some minimum level in basic skills
prior to graduation;

* andthat the special needs of students be
met, to the extent possible, in regular class-
roont settings.

The NDN offers programs that have already
proved successful in meé¥ing such-needs.

Riles Urgés California Schools to Draw on the NDN

In California, the NDN is serving as a resource for the state’s
massive new Sr:h@c)l Improvement Program. The leglslatmﬁ
behind the program mandates school improvement in areas
ranging from basic skills and parent involvement to orgariiza-
tional structure and making more alternatives available to
secondary students.

Wilson Riles, Superintendent af Public lnstrur:tmn urged

- California school administrators t6 draw on NDN’s Dutstand

ing programs from kmd‘ergartgﬁ ‘through senior high school.”’
He advised them that NDN programs ‘‘can be directly related
to district needs under this new legislation.'" He also notified

- them that in addition to providing adoptions with'NDN funds,

the state would use Title [V-C, ESEA funds ta enable more

drstncts to adopt NDN i;:ragrams

Number and Quality of Adoptions

The number of adoptions is impressive. says Lee
Wickline, Acting Director of the Division of Educa-
tional Replication and the chief administrator of
the NDN Durlng the NDN 5 fn‘gt yc;ar of fundlnq,

1 ‘OOO were actually using a new pragram the fc)l—
lowing year. "'It's not as if the districts are receiv-
ing something free,”" Dr. Wickline adds. "' They
have to make a commitment toward change and
improvement and be willing to invest their time
and to share in the costs to adopt an NDN
program.’

More information on.the quality and quantity of _
adnptinné comeas f’rcmi the 5R! evaluation of the

*  60% of the adopting districts said **substan-

tial"" change ré-sultédfmm the adaption;
25% said the change was “'moderate "’

*  30% of the adoptions involved more than one

school ina district.

* 5% of the adoptions involved the entire
school distritt,

* 35% of the adoptions involved at least
several classrooms inasingle scheol.

Figures compiled by USOE show that in the Net-
work's fourth year more than 7,000 adoptions of
NDN programs had been made. More than 60,000
people have been trained and approximately one
and one-half million students have been served.
On the average, each program was adopted by 48
schools in an average of 10 states.

Adaptions that first ucr_‘urred in only one or two
schools in a district, or in only ong or two class-
rooms, are now spreading. A notable example is
occurring in the Houston area. [n the fall of 1977,
Project COPE (a comprehensive pre-primary
curriculum and management system) from West
Chester, Pennsylvania, trained staff from two
schools in the Channelview district, a Houston
5uhd¥%§n area. Thé fnllawiﬁg Jaﬂuary F’raject

fram 15 SChDD15 in exght other dlstru:ts mcludmg
one pilot school from the Houston Independent
School District. Project COPE staff have returhed
twice to Houston té train personnel in 52 additional
schools. More than 14,500 students in Houston are
affected; Houston is now considering adopting the
program for 168 elementary schools.

.
<o
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The average cost to the federal government for de-
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Cost Effectivéness A

New leglslatmn in areas such as basn: skills End

Balanced against the new requiréments however,
are the budgetary concerns of boards of education
at the state and local levels. Intrue consumer
fashion, they are searching for low-cost but effec-
tive programs to improve education and to meet

veloping one of the NDN programs is approxi-
mately $400,000, whereas the average cost to the
federal government to move one of the programs to
another district is approximately $4,000.
Cansequerﬁtly the returr\ on the m‘iginal invest-

Some of the most costly programs to develop can
now be adopted'by other districts at a fraction of
the original cost. One example: The Exemplary
Center for Reading Insftuction, Salt Lake City, cost
more than $1 million in develdpm&ent funds. Re-
cently, however, the project director trained 104
Ohio edudators {four persons from éac:h of 26 dis-
tricts) together at one site. The total cost was
$2.300. Each group of four persons included two
teachers. They were expected to train 15teachers
each when they returned to their home districts. In
other words, 780 of the state's teachers eventually
could benefit from onetraining session.

Another example: Federal funding to develop the
Curriculum for Meeting Modern Problems pro-
gram in Lakewood, Ohio, was $388,500 over four
years. The program assists high school students in
clarifying their goals. It can be adopted for approx-
imately $5.00 per student, according to John
Rowe, the program s director. ©

Program Variety

**The NDN is people working with people — effec-
tively — to improve programs,”’ says Diane
Lassman, one of three State Facilitators in Minne-
sota. She believes the results of the Network are
most evident-as one considers what is happening in
schools. *‘Programs are being improved dramati-

fllly The NDN mcreover hasencugh vanety to

L sc‘:lve diverse schaol prcblgmsi she addsu

i

The 200 programsavailable thmugh the NDN

.range from alternative schools, bilingual, migrant,

catreer education, early childhood, environmental

'educat%an and drug education to programs to

educate handlcapped youth Nmety one pmgrams

(réadmg writmg Emd arithmetu:) ina uanety of
ways with a'variety af students. .

Inaddition to focusing on many different content

"areas, the NDN programs also serve a variety of

purposes. Many have been adopted because of,
their approach toteaching, the way instruction is,
organized, their use of resources, or the staff
development program. Increasingly, districts are °
using NDN services to.adopt acombiriation of
programs. ' ‘

The variety of programs expandé as more pro-
grams pass the federal Review Panel. Th%y are *
daveloped under a wide variety of fundingsources.
As an example, 21 programsoriginally funded by -
Title1 ESEA and 21 programs funded by Follow
Through are néw available to districts th rcugh the
NDN. Other NDN programs were oridinally funded
by Title [Il.and Title VII, ESEA; and by the Bureau
of Educaticn fDr fhe Haﬁdiﬁapped Right to Read,

The NDN's variety usually feans that school$ can
find pmgrarys to match newly identified needs. As
one example, the Qklahoma Child Service Dernon-

stratmn Center far Secandary Learnmg Dnsabled

lt provndés an effectwe means tcn mamst,ream '
handicapped children into regular classrooms —
one of the requirements of new federal legislation
for the handicapped. Other districts are interested
in effective Title |, ESEA programs that can show
how to work comfortably with parent councils —
another new requirement in state and‘federal
legislation on the handicapped, Similarly,
Read programs are attracting attention because
districts want to know about canducting needs
assessments in reading, using volunteers, and + -
taking advantage of other services offered by
federal and state Right to Read offices. Various

" alternative secondary programs are providing

solutions to disruptive school behavior, .
absenteeism, and truancy — prgblemsthatplague }

. ‘many schools today.
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Hereisa sampllngfmm the more than 100 NDN pmgrarn,s funded as
DEUEIDPET/DémﬂnStFEtEFS :

In Vancouver, Washington, a reading program started by aformer football
. coach uses volunteers raﬂgmg in age'frem 1Zto 86 to help;tudénts learn how'
to read. . . ,
" Theprogram, whlch ié called HC)'ZETS (Help One Studeﬂt To ‘%ucceei‘j) is beczjrn—
ing well known thmughaut th lty because Df 1t5 success raie the number Df
explamsthat appmxlmatély 2 DOO pérséﬂ5~— twn thlrds of th 'm fmm thé
¥ community = are serving as HOSTS readmgtut@fs to Vancouyver Studeﬁts .
Elementary students receive tutoring help if they are readingjjust below grade VT
level. Also receiving help are intermediafe level (gradés 4-6) 4tiidents whoare *
two years below grade level, ard high school students who are reading at the
sixth- grade level or bngW

AN .

How successful is HOSTS? Overall, the project has teduced by\do% the total
number of students in the district who are reading belpw EKPEEFEC! levels. -,

=

Theprografit was developed with alfnost $200.000 in funds granted under-Titles
[and I, t%[iA [t has been adaptgiby more than 100 schools of districts in :
¢ight states In VancSuver. meanwhile. the district supports th cnntmuancm of
HOSTS entirely out of its own funds.

In Newport Beach, California, studgnts who are at the thtDm Glf theirclass in
reading or math gotoalaboratory fm‘ one-half hour daily. Teachers and pro-
fessional aides use " almost fall—p!’GDf materials to help children catch up with
their classmates. The results: During each of five consecutive years, students
gained 1.5 months.in math and reading skills for each month in the program.

CATCH-UP

/

In one school where the program was ad@jzted. all classrooms were uandalizéd
except for the reading/math laboratory. The principal kfew who the culprits
were. When asked why the lab was untouched, the fourth-graders said, *‘that’s
ourroom. ” For teachers. this anecdote shows that kids want to go to the lab.
The program. suitable for students in grades K-9. has been adopted by 157
districts in 33 states. : '

SPECIAL EDUCATION PROGRAMS

In Oakhurst, New Jersey, Project ACTIVE (All Chijefren Totally Involved Exer-
cising) has become a model for teacher training institutions ds well as for local '
school districts. The director of ACTIVE explains that it finds out each child's
needs through testing. Solutions focus on improving coordination through

. exercises that handicapped children can succeed in doing. The results:

Children make a médldﬂ gam of 20% in motor skllls and physmal fli‘lgSE- As

[
1
h

Studies. In addition ta 75 aa@ptlgnh in New Jgrsgy affgctmg ID.DOO Chlldren. — W
the program has been adopted by school districts in 19 other states affecting

).000 children To keep up with the demands for the program, ALTIVE now

ha% ‘%;ﬂP”lTP training sites in seven states

ERIC

Aruitoxt provided by Eic:



\ 1t can best be pmmded The pmje:t advacates making
1gible for theu own learmng, usingappropnate resources

FAMILY :
QRLENTEE) E : presghnal center sf‘artl 1 g at age faur They also receive additianal materlals to

STRUCTURED - i reinforce skills at home| The results: Children show 30% greater growth in )
vt PRESCHDQL i -basu: skllls ina smgle y @r than they wauld have thmugh nDrmal maturat:on In

PAREN REACT]DNSTD SETDN HALL FRESQHGDL

”Setan HallRas given | me more mnfxdem:e in myself and
m rmsmg my children.’ .

‘I ve learned, not to expect pe’rfégtmn from my t:hild I
B learned to relax and enjoy him."' .

v 1%“fq:cm see a good attjtude toward school de’uElﬂp(pg "

T\ is program was so’ supermr toothers | have seen that
unbelievable. | thmk it was well worth my time.’

lts

L

\:’ARENT{HILD b Inm Fergusnn Missnuri sf ecialists from local universities screen three-year
ST EARLY - olds for potential learning handicaps. The program, developed with Title I
\ EDUCATION B  fundsand widely copied,sends te%chers weekly into homes to work with
! PROGRAM parentsand children. When the children reach four  the pragra}n continuesto
(Saturday School) be home-based but additj onally brings children and parentsto ath: ,our
o **Sdturday School.’" In arﬁexght month period, students showed an average'of

16 moniths’ growth in language development. Saturday School materials are
‘now being used in all but two states and in several foreign countries.

TRAINLNG ) Usinéﬂlree year-"round centers and a mobil teaching cnmpcnent this pro-
MIGRANT - grafm provides language, math,and :eading instruction for migrant children -
‘ PARA- " . from age three through the third grade. The same curriculum is offered in each -
PROFESSIONALS ' of the states where families move. Highly focused training materials and struc-

" tured curriculum materials enable paraprofess:onals to become effective
teachers. The results: After 200 days in the program, migrantchildrgn
1 ' - exceeded natlonal norms in arithmetic, handwrmng andreading.” -

ey 18 18 :
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PROJECT CHILD. |

*Hispanic, and Native American. All qualify for Title 1, ESEA funds. Not only

are children of school age taken under the program’'s protective wing, but

_ family members and other adults participate in free lessons in basic skills plus a

'recgeaﬁan program in the evenings and on weekends.

Now in its eighth year, the program trains teachers and tutors in migrant educa-
tion at the State University College at Geneseo, its home base.

'Théap;roject d@réctér‘say’s migrant children need dental care, clothing, educa-
tion, training in how to raise and help tutor younger siblings, and help in ob- -
taining jobs. Consequently, many different state and federal programs are -

tapped for support. o ! : .

_ CURRICULUM FOR
MEETING MQDERN
PROBLEMS

®

) ST PAUL . R

OPEN SCHOOL

K

Q . -
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" PROGRAMS TO HELP HIGH SCH

OOL STUDENTS

A program developed in Lakewood, Ohio, helps high school students clarify
their goals and their thinking about family relationships, school achievement,
and personal values in a constructive manner. The program, in curriculum

areas such ashealth, social studies, language arts, or psychology. More than

190 adoptions of the program are under way in 26 states. Toillustrate howit's

- used: Texas schools are adoptihg it in answer to a legislative mandate to assist

with crime prevention and drug education.

InSt. Paul, Minnesota, graduation is based on competence in * ‘real life’” tasks.
~ As an NDN program and a K-12 alternative within the St. Paul Public School

District. the St. Paul Open School does not have to follow traditional graduation
requirements. [t substitutes demonstration of competencies in six categories:
career educatié’q, comrhunity involvement and current issues, consumer )
awareness, cultural awareness; information finding, and personal andinter- -

' personal skills. To graduate, a student must submit 25 to 30 pages of state-

ments attesting to ompetency in all six categories. The director of the school
says it has about 50 adoptions in 18 states. ’

i

. , ’
Project I-C<E (Instruction-Curriculum-Environment) in Green Bay, Wisconsin,

enable’s teachers at any grade level to incorporate environmental education

concepts into the curriculum. They may draw on 39 environmental education

guides and more than 30 supplementary field activity models in making '

students aware of and sensitive to environmental issues. The project offers.

teachers practical materials an? ideas that can be used in teaching environmen-

tal education. As an example, the concept of energy can be introduced in

elementary creative writing with a student poem about energy. Teachersin -y

- social studies might assign students to learn about and suggest solutions to -

energy issues in their community. I-C-E has 60 adoptions involving 1,400
teachers in 17 states. -

\
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- PROJECT B °  Project Adventure in Hamilton, Massachusetts, offers teachers of any subject
g ADVENTURE. - © anaction-oriented process of teaching students how to solve problemsby

leammg to work together aﬁar\trust and depend gn one another.

The pmgram an extensmn of Qutward Ecund sends students intothe
v : rcommunity as part of their ediication training. To illustrate: A science teacher
trained by Project Adventure might take studentson a ‘‘mud walk’’ through a
o _ swamp to collect samples of plants and water and to record temperatures. A
‘¢ ) : _ physu:al education teacher trained by the project might teach exercises requir-
‘ ' ing balance, coordination, and trust. To date, more than 45,000 students have-
partu:lpated

The ECOS Training Institute in Yﬂtktﬂwn Heights, New York, has proved suc-
cessful in helping districts meet diverse education priorities, e.g., environmen-, )
tal education, career education. Since most curricula teach basically the same
concepts, ECOS helps teachers incorporate new activities. *‘Staff memberscan -
_continue to do what they have always done, but they leatn amanagement
‘procéss that enables them to deal witha new program and 30 students in the
classroom at the same time, '’ says the ECOS director. Teachers might learn,
for example, how to incorporate environmental concerns jnto theclassroom
immediately. Over time, they can use the process to infuse any other education
innovation into the curriculum. Intwa years, the project trained 1,047 persons y
in 270 public and nonpublic schoo] systems in such diverse areas as Oakland, * “§
~ Calif.; Buffalo and Rochester, N.Y.; Eugene, Ore.; and Columbia, 5.C. :

ECDEB,gccmeslk%ranc!parem .
In Quincy, lll., adoption of the Ecos project from Yorktown
-Heights, N.Y., has helped the district organize and complete the
“bits and pieces that formerly made up our environmental educa-
tion program, ' says Lynn Sprick. “‘With ECOS, we now have an
organization plan for environmental education in grades K-12."'

A former classroom teacher for 15 years and now.an ECOS trainer,
Ms. Sprick is already a firm.supporter of the NDN. *'It's done more
for education than anything that ['ve seen before,’’ she says.

The successful adoption of ECOS in Quincy resulted in 10 second-#
generation adoptions, ranging from schools in inner-city and
suburban Chicago to schools in districts serving 700 children. Ms.
Sprick has been hired by the state to assist other districts in
“adopting the project, u,uth fundmgfar training teachers provided by
Title 1V, ESEA. . .

n
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As arelatively new dissemination network, the

NDN can claim a high degree of successin stimula- -
- ting adoptionsof effective programs pationwide. *

But as agrowing network, a network that prides

itself onits responsiveness to client needs, the

NDN faces a number of challenges.

of operation, the NDN’s budget was $9 million’.
~ The'current budget is $7 million: In the meantime,
however, the number of Developer/Demobnstrator
' programs being funded has more than tripled, and
there are almost twice as many State Facilitators.
In effect, the Facilitators and Developeérs are being
gmen less mnney to prouxde more servh‘:es TG

%
E

Qper/ Demonstratms !5 now appro:;xmately :
$45,000, down from &n average of $80,000 pre-
viously. NDN participants and suppq;'te;rs hope
that funding in future years will be expanded so
that more school districts car be served.

Increasing Demands \
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One challenge isthe needﬁprauide more ser-
vices. “The Facilitators and Developers have not
been able to meet all the demands for adoptions
with the amount of funds we have been able to pro-

#*

. What the NDN Means to Kansas

“'One of the most important educational tasks in Kansas during the
years ahead will be to continue to disseminate information fo Ic:n:ul
schools concerning-educational practices which are promising ahé—
economically fedsible for districts to consider dtopting.

. “The KEDDS system (NDN State Facllitator) ‘has not only helped . }

our local districts identify, and adapt programs that have helped
‘improve the quality of education, but it has helped schools build
problem solving and decision making skills that c:arry ovérintoother -
" areas. : .

““We, at.the State Department éf Educatian, Lnté:nd to prauidé
leadership and to assist local districts in using this most Important
dissemination and diffusion system.’ .

Merle R. Bolton
Commissioner of Education
Kansas State Department of Education

‘Incréasing Diversity ) 7 _ ‘ v
talented students, arts education, teacher train-
ing, writing skills, and career and vocational

The federal strategy of funding additional Devel-
education. The current funding level available for .

oper/Demonstrators and State Facilitatorsis a
direct response to demands from the field for more
_options and services. To meet current school
demands, however, the NDN must mclude even

more programs to assist secondary students andto

dea] with the problems of inner-city s¢hools. A

wider variety of programs is required for gifted and

gaining fiscal support from USOE. And without
federal funds, few programs can helpother dis-
tricts adopt them. Some progress Is being made. -
‘For example, the number of adoptions in urban

_ schodls has inereased significantly in the past year.

the NDN prevents many.additional programs from , -

i

vide,"" says USOE's DrWickline. In its first year *



Ll

" real asset to ourdistrict.”’
B.H. Hamblen,
‘Superintendent,
Channelview Independent-Schopl District

Coordinating Dissemination Efforts

Another challenge is coordjnation of the NDN and
 ‘otherdissemination efforts at the state andfederal
, level. Atthefederal level, Congress assigned
" responsibility for dissemination to both USOE and
the National Institute of Education (NIE), but
specific roles were loosely defined and generally
uncoordinated.

*Initiation of the NDN has improved cooperation
among federal agencies and between federal and
state dissemination activities. For example:

Federal and state officials from the NDN and Title -

I, ESEA, joined in 197778 to present a series of
regional workshops. The aim was to acquaint state
and local educators with 21 NDN programs partic-
ularly suited for use with Title [ or migrant

s students.

Richagd L. Fairley director of USOE’s Division of
Education for the Disadvantaged (Title [, ESEA},
told conference participants: ** There are anumber
of.programs in the NDN, particularly in basic skills
areasand in the use of volunteers, which are
appropriate for Title | and migrant populations and
which may be installed with Title I funds. They

= * * \

(
\

Texas Children and the NDN

*‘The National Diffusion Network has been a :

" Billy Reagan,

Minnesota Benefits

Howard B. gﬁsméy, Minnesota Cornmissioner of Educa--

The NDN has prau:ded practn:al assistance
to the Ha[ﬁ'm‘l d:strn:t in staff and program
deuelopment

General Superintendent, 1
Houston Independent S¢hool District

include both Title I-developed pragrams ar;d Dther
pmgrams that may be adapted for Title 1 children.”

- Chher examples: The NDN dlsseminates programs
_ developed by USOE and by the Natmn% Institute
of Education (NIE). Many NIE-developed
materials are used in technical assistance efforts '
sponsored by the NDN. Facilitaters located in state
education agencies cooperate closely with NIE-
funded efforts. And the NDN is also working close-
ly with other federal dissemination efforts, jaintly
sponsoring major dissemination conferences.

As another example of cooperation, some states

. are using federal funds appropriated under Title
IV-C of the Education Améndments of 1974 to
promote the adoption of NDN and other exemplary
programs by ldcal school districts. Keith Wright,
the NDN Facilitator for the state of Washington,
says 25% of his state’s Title IV-C funds are being
used to disseminate NDN and state approved pro-

ramg. Similarly, more than 50% of the states,

including New Yor, California, and Colorado, are
=disseminating NDN programs with Title [V-C
funds. State Facilitator's are also marshaling state
Title I, ESEA. and Title VI Handicapped fundsto -
answer requests for exemplary projects.

Q
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tion, respon “‘The National Diffusion Network is an
effective d:sjlemma,tmn strateqy; State Facllitators and
Developer/Demonstrators are important components in
Minnesota's dissemindtion plan. Minnesota students
benefit as state Title [V-C and local funds enable schools
and districts to replicate programs made available
through the resources of the State Facilitators and the
NDN. As the state dissemnindtion systems continue to

evolve, we look forgard to an ,clrygaing partnership
+ between state and NDN administrators. "’
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Stabilizing Funding

In the past year?hy-yéar funding thhe NDN
,adoptmns dcx not occur in‘one ygar stime, and dl&‘
stricts must have follow-up services from State

uncertain funding levels meant that they could not
guarantee services to adopting school districts,
thus creating public relations problems. Now,’
federal officials are stabilizing funding by

ch angiﬁg{ from a lein c:f 'pr%uiding Develnp‘ér/

Facilitators and Developer/Demonstrators. But

Program Improvement

"'The adoption of Learning to Read by Reading
helped us achieve four goals: decreased the drop-
out ‘rate. improved attitude toward school;
i'nfréc’zq{d’reading ability; and provided success in
content area classes. This adoption improved stu
dent p&rfi}rmanu;‘ in class and life in general.’

%
Brad Kiick
Clinton High Sc¢hool
Clinton, [l

N

Assessing NDN Impact

As the number of schools.and districts involved
with the NDN grows, more attention is being given
to questions of documenting impact. Do children at
adopter sites show the same gains as those at the
De,uszlcgggr site? What changes are made in the
adopted program as the years pass? How many
spin-off adoptions exist? How peryasive isthe
program improvement? What unexpected benefits
occur {for example, increased parent invelve-
ment)? These are only a few of the questions being
raised. Currently. cach project compiles dataonits
own activities, but overall ana [ysis has been
virtually iimpossible. In the future, NDN partici-
pants will be working closely with school districts
to gather more data that can be compiled centrally
an(l shared with local educators for comparison

puUrposes

Adapting the NDN to New Audiences -

Another challenge facing the NIIN s its adaptabil
ity to new audiences such as libraries, institutions
of higher education, and particularly teacher
trainers. Joan Duval, director of USOE s Women's
Educational Equity Act Program. looks forward to
future cooperative efforts in which some of her pro-
aram’s current developmental efforts will be sub-
mitted to the Jaint Dissemination Review Panel

and then shared through the NDN.

; .
"We aré concerned with nonsexist curricular
alternatives,’' she says, ""as well as with sex role’
stereotyping, guidance and counseling, and cdreer
opportunities for girls and women. We are working

“toward identifying and preparing for nationlide

diffusion a wide range of practical options that will
strengthen and expand the NDN'soutreach.”’

Reducing Costs

'
At atime when school personnel hauu of necessi-
t\z become exge ‘quly cost constious, the NDN
has been actively 1eekmq ways to reducccosts
while maintaining quality. The NDN, forexample,
has been trying to make up for not being able to
bear full adoption costs by looking for ways to give
adopters maximum services for minimum expend-

“itures. As an example, NDN administrators

encourage Developers to identify especially effec
tive aduptmns of the original program that can
serve as satellite’ de nmnatmtinn sites in various
parts of the cnuhtr'y, Staff at the satellite sites are,
of coprse, locatad much closer to potential adop-
ters, making it feasible for teachers and parents to
see programs in action in classrooms reasonably
nmrthmrnwnmmmumtma Some adopters

o \ "trainers for the pro-
gices similarto

become *'see ond gener gl
gram and can offer adoption™
those'of the Developer.

23 s



Shifting Strategles service to the ever-growing NDN. In addition, a

h . third contract was ﬂegct iated to provide
4 The NDNjs no longer something new to many specialized assistance to ESEA Title | Developer/
school districts. For State Facilitators, a sign of Demonstrators. The NETWORK of Andover,  *
progressis the expanding group of satisfied Mass. . provides ”}‘5‘ help.
clients. Facilitators are spending less time in ’ ’
*tryingto make the NDN known to educators and
_more time inenabling quality adoptions to take Capitalizing on What's BeenLearned o
place. School districtsthemselves, in many cases,
arebecoming the bestpromoters of NDN programs Another significant challenge for educators
and services. This shift putsdemands on NDN pro- oncerned with school | Jvement Is an urges
jects to become awareof changing needs and to use concerned with school improvement s an urgent
appropriat@new strategies in providing service, need tarmake wise use of he experience gained by -
' = = S dissemination professionals in recent years. The
i NDN s participants can offer educators a signifi-
cant badvnhxptrtv‘ae in the fiell mfpractlcgl t
Strengthening the NDN dissemination. ‘
. The NDN has learned important lessons about the
The earlyexpetiencesof the NDN demonstrated transferrﬂf education programs. For example.
that sometype of coordination was needed to avoid critics often claim that what works inone Sch@pl
duplication of effort and to assure educators of district will tfot work in another. However. byshy
accurate, timelyinformationon all validated pro- ) lowing for aﬁ,d pj.‘mu}ng the adaptation of the NL)T(
grams. The NDN islarge - more than 100 State . programs, the Network has disproved that claim {
Facilitator offices and more than 100 funded Deveb , qum"ﬁd“"]lgp“d in inner cities have been
oper ‘Demonstrators. Com munication across found to worke ° quﬂl]ur well in sui)urhnn and rural
state bounclarias tsa constant challenge. schools and viceversa. Amore important c()i)sldc:r
' ation than where the program was developed
e ) . seems to be compatability in educational philos-
U;:»()E; 5 response h;ﬁtnjm m eea}ahlig.h two tg-c_’%ri?m ophy. Since the NDN allows districts to choose
calassistance contractors. The Educational Diffu AMONG Larious programe. it offers a firmer quarans,
sion Materials ‘Support Center at Far West Labor tee of acompatible philosophy and, ("UH.‘%&‘L]&{‘I]“V.V
atory for Educational Research and Development an effoctve ndopti(;n;
producesa widev variety of publications designed to
coordinate and provide public information on NDN The NDN has also disproved the notion that educa:
activities, toimprove internialdNDN communica « torswill not use a program developed vlsewhere,
tion, and to provtdetoolsto enhance NF)N apeTa S0 longasthey fu Ithe choice is theirs, not one
tions. Forexample, the fourth edition of " forcedonthem, ane wlv adopted pmqmm 00N
Educational Programs That Work, with its bricf becames their “own' program. .
derseription sof all NDN programs, was distributed
| to apﬁpnwhnnu fy 12,000 educatods! Al Word .
The second contract fl’)[“Tl‘ChHilT{ll Assistance .
Brokerage was awarded to Capla Associates of Other récent dissemination strategivs tried by the
Rochelle Park. No.JL, tocoordinate the delivery of federalqovernment seem toverify that the NDN iy
personalizedassistance to NDN projects, Facilita on the right track. " We've learned, " said one offi
tors and Developers bring diverse experiences tos 4. cial, " that people-play a vital role in supporting
the NN butthe workdemands that they learn néw improved programs, Materialsalone cannot con
skills anclimprove thelr existing skills on thejob. In vevto adoptersthe spintand enthusiasm of the
MOst canes NN participantshelp cach otherby Developer, The best mix to enable an adoption,”
sharing the iraccumulated experience, Five the otticialcontinued s people, well developed
reional off ice s setve to maintain close contact L materials, and asystem to p’mvuh; cogrdinated
with the widely dispérse d NDN projocts. help forprogram implementation. ' ¥
Both the se contracts were establisfed as mudlti The NDN and the schools it serves agree with that
year efforts to assute continued provision of conclusion,
£ I s
(4] ! ‘31
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Educational Programs That Work. Containsdescriptions of all NDN
programs and adoption information, lists all State Facilitator
Offices Far West Laboratory for: Educational Research and Devel-
oprment, "1855 Folsom Street, San Francisco. Calif. 94103 $4.95-
(prepaid). (ERIC#ED 149-441) - :

€

- "Program Validation: Four Case Studies. The experience of fqihr pro-

jects submitted to the Joint Disserninat:on Review Panel. Informa-
tion gathered from face-to-face interviews illustrates problems en-
countered; observations and ,ecommendations are recorded. The
NETWORK., 2905 Main Stréet, Andover, Mass. 01810; $6.00 (pre-
pacd)

State Facllitator Profile. Describes the dissemination activities of all
State Facilitators in the NDN. Far West Laboratory for Educational

Research and Development. 1855 Folsom Street, San Francisco,

CCalf 93103, $6.50 (prepaid)’ (ERIC * ED-149.440) ,

Ideabook, The Joint Dissemination Review Panel. Fxplains the
function and operation of the federal review panel and prDVidi}S a
guide for making submissions to the panel. Superintendent of
Daocuments, Governiment Printing Office, Washington, N.G. 20402
(2017, 080 01824 1. $3.00), (ERIC #*E£D 148.329)

DOCUMENTS ON DISSEMINATION

Evaluation of the National Diffusion Network, Final Report.
Prepared by Stanford Research-Institute, Menlo Park, Calif. Avail.
able frontdohn Emrick & Associates, 305 Marich Way, Los Altos,
Calif. 940225650 (prepaid). (ERIC #ED.147.327)

Disseminationin Relation to Elementary and Secondary Education.
Final report of they Dissemination  Analysis Group to  the
I hssemiimation Policy Council, Jerrv L Fletcher, chairman. Office of
thet Assistant Secretary for Fducation. Department of Health,
Fducation and Welfare  (Submitted to ERIC) T

Developing a Framework for the Dissemination of Educational and’
R&D Products and Services ta Educational Practitloners. Sponsored

by Office of the Assistant Svcretary for Planning and Evaluation,

Department of Health, Education and Welfare, Cresap, MéCormick
and Paget, Ine . 245 Partk Ave | New York, NY 10017 (ERIC
fED P2 RoL)

Report and Recommendatlons: Interstate Project on Dissemination.

National Institute of Edvication (FRIC #E-125 552) &
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